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Abstract 
The present study was an attempt to investigate teacher anxiety among practicing EFL teachers in the Iranian context. In 
particular, this study tried to identify different sources of anxiety among male and female teachers across novice and experienced 
EFL instructors. Using a self-report questionnaire, adapted from Ferguson (2012), the researcher collected data from 114 EFL 
teachers working in universities, high schools and language centers. The analysis of data revealed that about 57.65% of teachers 
had the feelings of anxiety in one way or another. Furthermore, of five main categories, Interpersonal Relations had the highest 
impact whereas Employment Structure seemed to have the lowest effect on anxiety. Other categories, Language Proficiency and 
Knowledge, Facilities and Resources and Other Factors, exercised moderate effects on teacher anxiety.  The study also found 
that of 48 items as the sources of anxiety, most of the localized items were of great influence on teaching anxiety. In addition, 
there was a weak and negative relationship between years of experience and the amount of tension experienced by teachers. 
However, no meaningful correlation was found between gender and occupational anxiety. 
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1. Introduction 
Selye (1976) mentioned life without stress is neither plausible nor desirable. She also claimed that in 
reasonable doses, stress is a motivator and may enhance work performance. However, in unreasonable amounts, 
stress can become distress (Cedoline, 1982). Working in an academic context like a university or a school might 
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have a formative potential on individual especially when it comes to learning useful things on the job. However, it 
can be a major source for anxiety and stress which are among the main sources of severe health problems on the 
individual, the organization he/she works for and the society, in turn. Over the last decades, teaching has been 
widely acknowledged as a profession full of stress and anxiety. Kaplan estimated that anxiety may affect as many as 
200/000 teachers in the US and through them, 5/000/000 pupils. Kyriacou and Sutcliffe (1978) reported that 
approximately 20% of comprehensive school teachers in England found teaching to be very stressful or extremely 
stressful. Borg and Riding (1991) found even higher results in the stress levels of Maltese teachers, with almost 34% 
of Maltese teachers rating their jobs as either very stressful or extremely stressful. Kristen Ferguson (2012) citing 
the work of Manthei and Gilmore (1996) claimed that over 26% of New Zealander intermediate teachers felt that 
teaching was either very or extremely stressful. Kyriacou (2000) mentioned that the level of teaching stress led to 
teaching being categorized as one of high stress occupation parallel to other stressful jobs like the police, the prison 
service, air traffic controllers, doctors and nurses. 
Anxiety perceived by EFL teachers in different situations can be defined as a complex psychological 
phenomenon influenced by great many variables which contribute to the amount of stress or anxiety people, 
especially teachers, experience in their job. The amount of anxiety can differ from an individual to the other based 
on his/her gender, experience, marital status, age, and the type of organization he/she works for (state vs. non-
governmental). In a study, Daniel Veronica (2011) found that gender produces significant differences in the level of 
experienced anxiety. Based on his findings, in comparison with their male counterparts, women suffered from 
higher level of anxiety and depression. In addition, Klassen and Chiu (2010) found that there is a relationship 
between the years of experience and challenges academics face on the job. Teachers of English as a foreign 
language are not exceptions. All types of stressors are considered as barriers or difficulties perceived by teachers 
that interfere with or hinder the instructional process carried out to achieve learning objectives and which would 
explain a high level of burnout (Achwarzer & Greenglass, 1999; Blasé, 1982). Anxiety as one aspect of stress 
among teachers can affect the quality of teaching in the class which, in turn, brings about some hardships in 
facilitating the process of learning and meeting the course objectives. 
2. Literature Review 
2.1. Sources of teachers’ anxiety 
  Research on the topic of anxiety has shown that many factors affect the amount of anxiety perceived by 
teachers. Sex, experience, school type, physical condition of the class and school, personality, students’ 
characteristics, relationship with administrators and students’ parents, the context, grade level of teaching, family 
concerns, monetary problems changes in national or local curriculum are not all but some of the factors contributing 
to the level of stress and its consequences. Shillingford, Patel, and Ngazimbi (2012) point  out that teachers 
encounter a plethora of challenges, for example, educational, legislation, school reform policies, teacher-parent 
relationships, conflict with other teachers, etc. that could potentially induce symptoms of anxiety. There is a belief 
that circumstances in which teachers are working force them to do their job badly. For example, to take physical 
condition of a language center into account, most such places in the context of Iran are old buildings with no proper 
ventilation and shabby classes which get on teachers nerves. Travers (2003), citing the words of other scholars 
working in the field, pointed out that the inappropriate primary factors directly affect teaching, create limitation or 
produce tension. Such primary factors in particular include poor physical working conditions, inadequate school 
buildings and equipment, an unpleasant work environment, class sizes and noise levels.  
2.1 The Effect of experience on teaching anxiety: 
  The amount of job related stress in teaching is not uniform and it may fluctuate over the course of the 
career as it is greatly influenced by surroundings and life hallmarks. Experience as another important stress related 
factor in teaching profession plays a prominent role in the level of stress and the types of stressors. 
  In their research, Klassen and Chiu (2010) found that there is a relationship between the years of 
experience and challenges academics face on the job. It is claimed that novice teachers have challenging time 
teaching the subject matter; however, middle and late career stages bring their own challenges that can influence 
satisfaction. Findings of a study in India showed that junior college teachers experienced significantly higher level 
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in some stressors in comparison to senior teachers (Kumar, & Deo, 2011). In an investigation by Ameen, Guffey and 
Jackson (2010) which was done among accounting professors in the United State, it was found that teaching anxiety 
is mainly associated with rank, age and years of experience. Age and experience have also been linked to the 
experience of stress in teaching in that it has often been suggested that the highest levels of stress might be 
experienced by recent entrants to the profession (usually younger teachers). This may be due to the fact that they 
have not yet acquired the expertise required to cope with the job (Trawers, 2003). A study by Coates and Thoresen 
(1976) concluded that younger and less experienced teachers felt greater stress than their colleagues from pressures 
associated with discipline, poor promotion prospects and management issues. Edworthy (1988) discovered that a 
major source of stress for younger teachers was pupils' general low ability. An Australian study by Lauglin (1984) 
suggested that the chief concerns of younger teachers are the pupils, whereas for those in their middle years the 
major source of stress is career aspects and the actual teaching itself is the problem for older teachers. Gardner and 
Leak (1994) investigated teaching anxiety among college educators and found that 87% of 102 respondents 
experienced teaching anxiety. They claimed that teaching anxiety is more likely to occur at the beginning of the 
term and certain demographic characteristics were correlated with it. However they only conducted the study among 
psychology teachers who are professional in the field of psychology and are well-aware of the methods of handling 
such anxious situation. 
2.3 The effect of Gender on teacher anxiety: 
 Most everyone would agree with the assertion that boys and girls act differently in what comes to be a 
similar circumstance. As human being, men and women share many of the same experiences and expectations and 
as individuals they are each entirely unique. As a matter of fact, male and female teachers perceive the threatening 
situations differently because of their biological, psychological, physiological and emotional differences. A male 
teacher may handle a special circumstance easily while their opposite sex may experience a high level of anxiety 
and stress. The aforementioned differences can be considered context specific since some findings reject the 
correlation between some demographic features and stress. Putter (2003), besides proposing teaching as a stressful 
job, claimed that there is no meaningful differences in the amount of stress in regard to gender, age and teaching 
experience. Varda and Akhtar (1989) found that male teachers working in the university, experience more social and 
family role stress in comparison to the opposite gender. In addition, they claimed that married teachers experience 
more stress than unmarried teachers. Dang and Gupta (1994) explored the effect of work set-up, behavior pattern 
and gender on various role stressors of lecturers. It was found that only “work set-up” accounted for significant 
differences in stress level (Komar & Beo 2011). In an investigation among college teachers of Bihar and Jharkhand 
in India having 100 teachers from different universities in the study, Kumar and Deo (2011) discovered that junior 
college teachers experienced extremely more stress on most of the dimensions of stress in comparison to senior 
teachers. What’s more, it was found that female teachers suffer from more stress in comparison to their male 
counterparts. The level of anxiety or stress is not the only variation between two different genders. The type of 
stressors also can be distinct between them. For example, Greenglass and Burke (2003) proposed that the elevated 
job stress of females might stem from gender differences in nonworking domains, with higher total workload and 
higher role conflict between work and family. Working on the effect of female teachers’ math anxiety on girls’ math 
achievement, Beilock, Gunderson, Ramirez, and Levine (2009) asserted that when the math-anxious individuals are 
female elementary school teachers, their math anxiety carries negative consequences for the math achievement of 
their female students. Daniel Veronica (2011) in a research in which stress was indicated by the level of depression 
and anxiety sough to find the relationship between stress and job satisfaction among university teachers among 
Romanian academics. Beside the noticeable variations among teachers with different types of employment, he found 
that there is negative correlation between stress and job satisfaction and women reported a high level of anxiety and 
depression and a low level of job satisfaction. Veronica attributed the differences found in the level of anxiety 
between male and female teachers to their emotional abilities since they seem to be individuals’ internal resources 
with a great role in protection and maintenance of emotional health and dealing with the threatening situations. In an 
investigation of the level of occupational stress and job satisfaction among male and female teachers of higher 
education, Mishra (1996) found significant differences between male and female teachers in the areas of private life, 
work overload, under load, role conflict and interpersonal stress. Female teachers experienced more stress in these 
areas as compared to male teachers. Mishra also observed significant differences between male and female teachers 
on overall stress and job satisfaction. 
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2.3. Research questions and hypotheses: 
1. Is there any job related anxiety among EFL teachers in Urmia? 
2. What is the level of anxiety? 
3. Is there a meaningful relationship between anxiety and experience? 
4. Is there a meaningful relationship between anxiety and teachers' gender? 
5. What are the origins of anxiety/causes of teaching anxiety in EFL teachers? 
The following hypotheses were formulated for the above mentioned questions to be tested at the probability level of 
0.05: 
1. There is no job related anxiety among EFL teachers in Urmia. 
2. There is no relationship between EFL teachers' stress/anxiety and experience. 
3. There is no relationship between EFL teachers' stress/anxiety and gender. 
3. Method 
3.1. Participants 
The participants contributing to the accomplishment of the study were 114 EFL practicing teachers in total 
including forty six (40.4%) males and sixty eight (59.6%) females. In regard to the other variable of the research 
(i.e., teaching experience) , the sample population consisted of 19 novice teachers with up to 2 years of experience, 
36 partially experienced with the experience between 3 to 5 years, and finally 59 experienced teachers with more 
than 5 years of teaching experience. 
Table 1 demographic characteristics of samples (N=114) 
Gender Experience 
Male Female Novice Partially 
i d
experienced 
48 (40.4%) 68 (59.6%) 19 (16.67%) 36 (31.58%) 59 (51.75%) 
3.2. Instrument 
In this study, a questionnaire was used to investigate the existence of teaching related anxiety and its correlation 
with gender and teaching experience. The base factors and design of the questionnaire which included 46 items 
measuring the main sources of anxiety were developed by Kristen Ferguson (2012). Through consulting some other 
similar studies, the researcher developed a list of about 100 anxiety related factors. However, following advice from 
experts, ambiguous and odd items were discarded and the total number of items was reduced to 68 items. For 
piloting purposes, 38 EFL teachers who shared almost the same characteristics with that of the main population 
under study were asked to answer the questionnaire. The results obtained from the pilot samples were analyzed 
using factor analysis which resulted into the final questionnaire with 48 items. The factors were grouped into five 
main categories as:  1- Interpersonal Relations 2- Language Proficiency and Knowledge 3-Facilities and Resources 
4- Employment Structure 5- Other Factors 
3.3. Procedure  
In the process of data gathering, the relevant questionnaire was administered to 114 practicing EFL teachers 
from the formerly mentioned centers. The samples from both genders, based on teachers’ willingness and the 
institutes’ cooperation, were asked to take part in the study. There was no time limitation for answering the 
questions; however, most participants finished the process of replying in about 20 minutes. To explore all six 
research questions and to test the proposed research hypotheses the analysis was done using Statistical Package for 
Social Sciences (SPSS). First descriptive statistics were used to show the spread of scores with regard to frequencies 
and percentages. Then, Phi-coefficient, Pearson correlation coefficient and Point-biserial correlation coefficient 
analyses were conducted. 
4. Results 
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4.1. Descriptive statistics 
Firstly, the reliability of the questionnaire used in the present study was checked. As can be seen in table 1 the 
reliability index has been found as .95 which indicates a highly acceptable value. The reliability was estimated for 
the 48 items of the questionnaire. 
Table 2: Reliability Results 
Cronbach's Alpha Cronbach's Alpha Based on 
Standardized Items 
N of Items 
.958 .958 48 
Table 2 below indicates the means and standard deviations of 48 individual items included in section E of the 
questionnaire. Items are in the order from the most provoking item to the lowest one. 
Table 3: Descriptive Statistics Regarding Individual Anxiety Items 
 N Mean Std. 
Valid Missing   
Teaching co-ed classes 114 0 3.9912 1.00877 
Teaching the opposite sex 114 0 3.9035 1.15191 
Relationship with other teachers 114 0 3.8070 .95822 
Students' social class 114 0 3.7719 .95967 
behavior of other teachers 114 0 3.5965 1.06197 
Teaching in one on one classes 114 0 3.5877 1.07103 
Paperwork 114 0 3.5789 1.00349 
lack of time for marking 114 0 3.5614 .99588 
Teaching topics you are not allowed to (sex, politics, etc.) 114 0 3.5351 1.13808 
To be asked a question you don't know the answer 114 0 3.5263 1.04085 
Teaching the students who are too old to learn a foreign language 114 0 3.5088 1.17681 
administrative paperwork 114 0 3.5000 1.05805 
Intra staff rivalry academic pressure within the school 114 0 3.4912 1.06634 
Having to teach in too many classes 114 0 3.4561 1.14552 
poor physical condition 114 0 3.4474 1.12173 
Commuting between different schools in the city 114 0 3.4386 1.29693 
students with difficulties at home 114 0 3.4298 .98636 
lack of communication with administration 114 0 3.4211 .96757 
Lack of teacher training curricula 114 0 3.3947 1.22379 
relationship with principal or vice principal 114 0 3.3947 1.10204 
balancing home and school responsibilities 114 0 3.3947 1.00985 
When pupils try to test you all the time 114 0 3.3947 1.08586 
When someone criticizes your knowledge or method 114 0 3.3860 1.11711 
inappropriate class size 114 0 3.3772 1.11618 
changes in the curriculum 114 0 3.3772 .97209 
The physical size of the class. 114 0 3.3684 1.15416 
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High demands from the parents for good results 114 0 3.3509 1.12086 
extra-curricular responsibilities 114 0 3.3070 1.12986 
Taking courses while working  114 0 3.2719 1.19945 
shortages of materials 114 0 3.2632 1.08124 
The move towards a national curricula 114 0 3.2632 1.11349 
individual students who continually misbehave 114 0 3.2368 .98036 
lack of participation in decision-making 114 0 3.2281 1.08109 
Lack of proficiency 114 0 3.1579 1.17931 
Having to be jack of all trades, master of none 114 0 3.1316 1.04342 
Too many pupils in one class 114 0 3.1228 1.20574 
Undeserved criticism of teachers 114 0 3.0965 1.21909 
increase in workload 114 0 3.0614 1.09936 
lack of time to assist individual students 114 0 3.0614 1.06667 
limitations regulated by authorities 114 0 3.0526 1.10383 
Teaching those who demand immediate results 114 0 3.0175 1.04739 
poorly motivated students 114 0 2.9825 1.03891 
Poor working conditions 114 0 2.9561 1.11618 
Teaching those who do not value education 114 0 2.8860 1.17314 
attitudes of the principal 114 0 2.7982 1.04059 
behavior of the principal 114 0 2.7807 1.07059 
Your job security 114 0 2.6053 1.34110 
inadequate salary 114 0 2.3684 1.23563 
Table 3 below indicates the mean and standard deviation of 48 items. Also, the percentage of the overall anxiety of 
teachers was found to be 57.62% with the lowest rank being 26.04% and the highest one 100.0.  
Table 4: Descriptive Statistics Regarding Total Anxiety Items 
Anxiety 
N Valid 114 
Missing 0 
Mean 1.28842 
Std. Deviation 2.80412 
Percentage  57.62 
High  100.0 
Low  26.04 
Table 4 shows the mean score and standard deviation of constructs of anxiety including Interpersonal Relation, 
Employment Structure, Language Proficiency and Knowledge, Facilities and Resources and Other Factors. 
Table 5: Descriptive Statistics regarding Anxiety Constructs Totally 
 Valid Missing Mean Std. Deviation 
Interpersonal Relations 1371 0 3.4581 1.12773 
Other factors 684 0 3.4211 1.08141 
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Language Proficiency 570 0 3.3123 1.13764 
Facilities & Resources 1254 0 3.2815 1.13764 
Employment Structure 1617 0 3.0928 1.22224 
Accordingly, interpersonal relations (M = 3.45) is the construct with the highest effect on teaching anxiety and 
Employment structure (M = 3.09) is the construct with the lowest impact on teaching anxiety. The detailed 
descriptions are shown in table5 below.  
Table 6: Descriptive Statistics regarding Anxiety Constructs in Detail 
 Extreme 
F (P) 
A lot 
F (P) 
Moderate 
F (P) 
A little 
F (P) 
Not at all 
F (P) 
Interpersonal elations 41 (44.7) 273 (19.7) 397 (34.8) 390 (34.2) 303 (25.7) 
Employment  Structure 142 (12.4) 363 (31.6) 455 (40.0) 412 (36.1) 224 (19.1) 
 Language Proficiency 35 (22.2) 107 (31.5) 168 (46.3) 165 (60.7) 95 (69.1) 
Facilities & Resources 74 (64.9) 244 (27.8) 379 (33.2) 369 (48.8) 188 (16.5) 
Other Factors 22 (19.3) 130 (13.3) 190 (16.6) 222 (19.4) 120 (10.5) 
1. Interpersonal Relations construct includes items 5, 8, 10, 14, 41, 42, 43, 44, 45, 46, 47, and 48 
2. Job Structure construct includes items 1,2 , 6, 9, 16, 18, 19, 24, 25, 27, 28, 29, 33, and 34 
3. Language Proficiency & Knowledge construct includes items 12, 35, 36, 37, 38 
4. Facilities & Resources construct includes items 3, 7, 15, 17, 20, 22, 23, 30, 31, 39 and 40 
5. Other Factors construct includes items 4, 11, 13 ,21, 26 and 32. 
4.2 Inferential statistics: 
In order to provide an answer to the third research question in regard to the Relationship between job related 
anxiety and teaching experience, a Pearson correlation coefficient was run, the results of which are reported in tables 
6 and 7. 
Table 7: Descriptive Statistics Results 
 Mean Std. Deviation N 
Anxiety 1.28842 28.04124 114 
Experience 85.1579 68.66239 114 
Table 8: Pearson Correlation Results 
 Anxiety Experience 
Anxiety 
Pearson Correlation 1 -.215* 
Sig. (2-tailed)  .022 
N 114 114 
Experience 
Pearson Correlation -.215* 1 
Sig. (2-tailed) .022  
N 114 114 
*. Correlation is significant at the 0.05 level (2-tailed). 
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The results of table 7 indicate that there is a weak, negative, and significant correlation (r = -0.21, p< 0.05) 
between teaching experience and level of teacher anxiety.  
A Point-biserial correlation was run to examine the relationship between the anxiety and gender of 
language teachers. Results are displayed in tables 8 and 9  
Table 9: Descriptive Statistics Results 
 Mean Std. Deviation N 
gender 1.5965 .49277 114 
anxiety 1.28842 28.04124 114 
 
Table 10: Point-biserial Correlation Results 
  gender anxiety 
gender 
Pearson Correlation 1 -.118 
Sig. (2-tailed)  .211 
N 114 114 
anxiety 
Pearson Correlation -.118 1 
Sig. (2-tailed) .211  
N 114 114 
*. Correlation is significant at the 0.05 level (2-tailed). 
The results show that there is a non-significant correlation (r = -0.11, p> 0.05) between gender and level of teachers’ 
anxiety. Accordingly, the related Null hypothesis (H0.3) was accepted. 
5. Discussion and Conclusion: 
 The findings of the present research revealed that there is a high rate of anxiety among novice and 
experienced teachers. In addition, both male and female teachers showed a high level of tension in their jobs. The 
data obtained from the study is in line with some other studies (Kyriacou & Sutcliffe, 1978; Borg & Riding, 1991; 
Manthei & Gilmore, 1996; Kristen Ferguson, 2012) and indicates that teaching profession in the field of ELT in 
Iranian context is a highly anxiety-provoking and stressful job. In general, 57.62% of participants reported anxious 
feelings in the realm of teaching. This figure supports other studies claiming that teaching profession has become 
more stressful than it was in the past. On the other hand, in comparison to other surveys, the investigated level of 
anxiety is really high and noticeable in this research. Research in the U.K. has typically found that around 25 per 
cent of school teachers find being a teacher either very stressful or extremely stressful (Kyriacou 2011). Putter 
(2003), in his study, reported 37.5% of teachers to be anxious. The figure obtained in the present research is in its 
maximum level where it is really difficult to find similar reports on teaching anxiety in other parts of the world. 
Accordingly, it can be concluded that expectation of the researcher regarding high level of pressure on the people 
working in the realm of EFL in Iranian context is substantiated. The analysis of the data also revealed that among 
five main categories as the sources of teacher anxiety (Interpersonal Relations, Language Proficiency and 
knowledge, Facilities and Resources, Employment Structure, Other Factors), Interpersonal Relations with the 
highest mean score (3.45) has the strongest impact on anxiety and Employment Structure with the lowest mean score 
(3.09) seems to have the weakest influence on job related anxiety. The category of Employment Structure is not as 
provoking as the Interpersonal Relations category. Nonetheless, 53.33% of the sample reported anxious feelings on 
this maxim. 
Our findings are in agreement with a survey by Kim and Kim (2004). They found the following situations 
among the most anxiety-provoking conditions for EFL/ESL teachers: when they are asked unexpected questions; 
when students are not motivated or are not interested in their English classes; when they cannot control students; and 
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when they teach English culture. Our findings are in partial support of the abovementioned study. Regarding being 
asked unexpected question, we found that Lack of Language Proficiency with mean score of (3.31) has a significant 
impact on teaching anxiety. In a similar manner, students with no motivation and ambition and lack of ability in 
controlling the class act as buffers in enhancing teacher anxiety (Interpersonal Relations with mean score of 3.45). 
A good number of studies (e.g. Powell & Ferraro, 1960; Varda & Akhtar, 1989; Dang & Gupta, 1994; 
Greenglass & Burke, 2003; Klassen & Ming Ming, 2010; Daniel Veronica, 2011; Kumar & Deo, 2011) investigated 
the relationship between demographical features (e.g. gender, experience, etc.) and anxiety. Many studies found 
teaching experience to contribute in reduction of teaching anxiety. Our findings are in agreement with previous 
studies and, the researcher found a negative correlation (though weak) between the level of anxiety and experience. 
Consequently, the answer for the 3rd research question can be deduced and in a parallel manner H0.1 is rejected. 
That is, veteran teachers are less anxious than novice teachers. It is evident that experience plays a positive role in 
helping teachers to be familiar with threatening situations and helps teachers to handle the set easily. From the past 
investigation in different parts of the world, it can be concluded that the level of anxiety and the type of stressors can 
differ from one gender to the other. Regarding the 4th research question, the researcher observed no meaningful 
difference between opposite sexes in perceiving occupational anxiety.  
Based on the obtained results, EFL teachers reported more anxiety related to teaching in co-ed classes than 
other 47 items. Based on such an observation, it can be concluded that teaching classes with both genders puts a 
great amount of pressure on teachers and the situation seems to be more threatening for them. The outcome might be 
attributed to the religious and cultural structure of our country where usually young children are not allowed to be in 
relation with the opposite sex and there are many restrictions regulated by the authorities. In addition, our religion 
and common law play crucial roles in this special circumstance. It is worth mentioning that the aforementioned 
factor has not been investigated in similar studies reviewed by the researcher for either not being of value in more 
democratic countries or the ignorance of the researchers. 
To put in order of importance Lack of Time for marking with mean score of 3.66, “Paperwork” with mean 
score of 3.63, “When someone criticizes your knowledge or method” with mean score of 3.21 and “Having to teach 
in too many classes” with mean score of 3.57 can be listed. The investigator also found that among 48 stressors  
1- inadequate salary, 2- Teaching those who do not value education, 3- Poor working conditions, 4- Increase in 
workload 5- Undeserved criticism of teachers seem to be less influential on teaching anxiety. To put it bluntly, 
teaching profession in the field of EFL in Iranian context shows a high level of anxiety in comparison to the reports 
of similar studies in other parts of the world. To have more than half of the population suffering from anxiety can 
show the gravity of the problem and the needs for more attention to find a way out and ease the working situation 
for the people who are devoted for their jobs. From the above mentioned points it can be suggested that having 
flexible regulations and changing some hard and fast roles for the better can help EFL teachers in minimizing the 
amount of anxiety. The striking point here is that only 58.8% of the sample reported somehow satisfaction with their 
jobs in contrast 20.2% have little satisfaction or no satisfaction with regard to their occupation. In addition, 16.7% of 
teachers were willing to leave the job in the coming 10 years. This figure leads us to conclude that teaching 
profession can be in danger of burnout and loss in the number of academics in the future. In a similar manner, in 
general 25.5% of samples under study reported they were unlikely to choose teaching again as a career if they were 
to start their working life over again. To come up to a stable point, it seems that teaching profession in the field of 
EFL seems to take a burden. Furthermore, this career risks losing its discourse members which, in turn, can cause 
many problems for the society. 
The data collected through the investigation showed that teachers working in the field of EFL in Iranian 
context suffer from high level of anxiety. In addition, 34.43% of the people working in this discourse reported to be 
anxious in one way or another. This figure originated from the self-awareness of teachers about the level of anxiety. 
A probe into the data collected from detailed questions on the possible sources of anxiety revealed that in fact 
57.62% of the discourse community experience anxiety as a hindrance in doing their job in the best possible way. 
The data revealed that there is no significant correlation between gender and the level of anxiety. However, they 
differ, although not significantly, on the priority of the type of stressors. In most similar studies, in general females 
were more anxious than their male counterparts while our study does not support them. The reason for this can be 
attributed to the great number of females working in the field. Nowadays the population of females studying EFL in 
Iran significantly exceeds the number of male students, which gives a good foundation of confidence to deal with 
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their profession in the future. We also found that all teachers with different amounts of experience face the difficulty 
somewhat differently in the teaching practicum.  
Among the main limitations of this work, the use of questionnaire we find the exclusive use of self-
reporting techniques to collect information. Since the use of questionnaires has some shortcomings, experts 
recommend combining this type of measuring instruments with other more qualitative ones as they argue that the 
responses to the questionnaire may be influenced by personal or social values. The second main limitation is the 
representativeness of the study samples. The teachers who participated in this study did so voluntarily, so there was 
no random selection involved to ensure that the sample was representative of the study population. Therefore, 
caution is needed when generalizing these results. The third limitation is that self-report is subject to context. Some 
teachers may find it easier to report anxiety in one context than another. 
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